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Course Timeline 

Participants have one year to complete the course. Participants must spend a minimum of 
three weeks in this course. 

Course Description 

Do your students lack basic phonics skills? Does this deficit hamper their reading 
abilities? This online course focuses on effective ways to teach children the most critical 
phonics skills needed for reading success. Phonics basics will be emphasized along with 
specific ways to help students who are struggling in this area. The course begins by 
providing assessment techniques such as running records, miscue analysis, as well as 
other more informal phonics assessments so that diagnostic information can be used to 
effectively plan instruction. Details about how phonics and decoding impact fluency and 
comprehension are provided. Using context clues and structural analysis as a means of 
decoding will be introduced as well as suggestions for teaching sight words, high 
frequency words, and instant words. Teachers will also learn how to use the making 
words approach and chunking strategies as well as how to implement reader’s workshop 
and literacy stations. Teachers will gain ideas for properly using the language experience 
approach to reinforce phonics and spelling skills. By the end of this course, teachers will 
have the strategies and tools needed to strengthen their students’ phonics skills and help 
them become successful readers.  
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Educational Outcomes 

1. Teachers will learn how to assess students’ phonics skills. 
2. Teachers will learn about the Common Core Standards. 
3. Teachers will learn the latest in research on teaching phonics. 
4. Teachers will learn how to administer a running record. 
5. Teachers will learn how to conduct and analyze a miscue analysis. 
6. Teachers will learn how to administer an informal reading inventory. 
7. Teachers will learn how auditory discrimination affects phonics. 
8. Teachers will learn how to use the language experience approach. 
9. Teachers will learn the chunking strategy. 
10. Teachers will review basic phonics terms. 
11. Teachers will learn about the connection between phonics and comprehension. 
12. Teachers will learn effective strategies for teaching phonics. 
13. Teachers will learn effective strategies for teaching decoding using context clues. 
14. Teachers will learn effective strategies for teaching structural analysis. 
15. Teachers will learn how to develop Making Words lessons. 
16. Teachers will learn the connection between phonics and spelling. 
17. Teachers will learn how to address sight words, high frequency words, and instant 

words. 
18. Teachers will learn how to conduct a reader's workshop. 
19. Teachers will learn how to create literacy work stations. 

Instructional Media 

• Online Discussions 
• Online Engagement 
• Online Collaboration 
• Instructor Feedback 
• Instructor Interaction 
• Online Resources and Websites 
• Supplemental Instructional Materials 
• Printable Classroom Resources 

Evaluation 

• Test #1 (5% of final grade) 
• Test #2 (5% of final grade) 
• Test #3 (5% of final grade) 
• Test #4 (5% of final grade) 
• Test #5 (5% of final grade) 
• Autobiography and Goals for the Course (10% of final grade) 
• Article/Video Reflection (15% of final grade) 
• Course Collaboration/Share Ideas with the Class (10% of final grade) 
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• Cumulative Assignment/Project: Develop Three Literacy Work Stations (20% of 
final grade) 

• Culminating Practicum (20% of final grade) 

 

Topical Outline 

Unit One 

• Focus on Phonics: Putting Research into Action 
• A Dictionary of Phonics Terms 
• Introduction to the Common Core Standards for English-Language Arts 
• Assignment #1 

Write an autobiography including information about yourself, your grade level 
and what you specifically hope to learn about teaching phonics. Your 
autobiography should be a minimum of three paragraphs. 

• Test #1 

Unit Two 

• Running Records 
• Miscue Analysis 
• Other Informal Phonics Assessments 
• Assignment #2 

As an educator, it is important to be aware of the research, studies, and 
professional work done in the field. In the course, you will find an article and/or 
video that are relevant to the specific course content. Read the article and then 
write an essay with your thoughts. 

• Test #2 

Unit Three 

• How to Use Diagnostic Information 
• Decoding, Fluency, and Comprehension 
• Decoding and Phonics 
• Assignment #3 

Online Discussion Board Participation/Engagement: Please post a tip, strategy, 
or idea that specifically relates to teaching phonics and will make a difference to 
other teachers in their own classrooms. Your assignment should be a minimum of 
three paragraphs and detailed enough for another teacher to easily follow. This is 
a great opportunity to share and collaborate with other teachers at your grade 
level around the country. Take time to review and respond to other postings that 
are relevant to your classroom population in order to gain effective ideas to use 
immediately in your classroom. 

• Test #3 
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Unit Four 

• Decoding and Structural Analysis 
• Making Words 
• Language Experience Approach 
• Test #4 

Unit Five 

• Visual and Auditory Discrimination 
• Phonics and Spelling 
• High Frequency and Sight Words 
• Test #5 

Unit Six 

• Early Reading Strategies 
• Literacy Work Stations 
• Reader's Workshop 
• Assignment #4 

Literacy work stations can be used to reinforce phonics skills. Design three 
literacy work stations you can use to reinforce phonics skills your students need 
additional practice with. Describe each work station in great detail (minimum of 
three paragraphs each) including the educational objective, activities students 
will complete, materials needed at the station, and how you will assess students’ 
time and/or work. 

• Assignment #5 
The culminating practicum is a three-step process. (1) In the first assignment, you 
were asked what goals you had and what you hoped to learn from the course. 
Think back to your original goals for this course. Write a minimum two-
paragraph reflection specifically describing how what you learned can be used to 
help you reach those goal(s). (2) Next, write a minimum three-paragraph plan 
that specifically describes the ways in which you intend to implement a particular 
strategy you learned in this course into your own teaching situation. (3) Last, 
write a minimum two-paragraph reflection describing a student you have or have 
had in the past. Then, discuss how the strategies you learned in this course will 
specifically benefit that student as you put your plan into action. 
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